Transition Plans/Functional
Therapy Activities

Brigid Cavanagh 12/6/2019



Qutline

oA WN =

What are transition plans?

Future opportunities after high school
Barriers to a successful transition plan
Why transition plans are important
How can we support?

Therapy ideas



Transition Plans Should Include:

Students receive a transition plan when they turn 14.5/8th Grade
® SLP, Social Worker, Special Education Teacher

1. Appropriate measurable postsecondary goals based upon age-appropriate
transition assessments related to training, education, employment, and, where
appropriate, independentliving skills

2. The transition services (including courses of study) needed to assist the
student in reaching those goals

United States Department of Education, 2017



Transition Plans

Age-Appropriate Transition Assessments
® Transition Assessments
® Competency Skills
® Social Skills
® Motivation

Post-Secondary Outcomes
® Employment, Education, Training, Independent living skills, Planned course of study

Coordinated Set of Activities
® Instruction Activities, Related Services, Work Experiences, Development of Employment and other
post-school adult living objectives, acquisition of daily living skills, functional vocational evaluation,
Linkages to Post-Graduation Supports/Services: home-based support services program

Transition is a process!



Post-School Opportunities

Integrated employment (supported employment)
Post-secondary education

Vocational training/education

Continuing and adult education

Adult services

Independentliving

NooswN

Community participation

*Focus on academic and functional achievements

United States Department of Education, 2017



Who’s Involved?

Parent/guardian

Special education teachers
Related service providers
Behavioral Team

Outside services/supports
Student!

“Together,with the student as a key stakeholder,the
SLP and other interprofessionalteam members can work
togetherto plan a truly integrated transition that will help launch
students into successful adult-empowered independence”
(Collins & Wolter, 2020)
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https://iris.peabody.vanderbilt.edu/module/cou2/cresource/q1/p03/

Barriers to a Successful Transition Plan

Lack of student participation (Martin et al. as cited in Collins & Wolter, 2020)

Outside factors, e.g. incarceration (Collins & Wolter, 2020)

Lack of knowledge regarding options (Chambers, Hughes, & Carter as cited in Carlson et al., 2020)
Low expectations of student success (Carlson etal., 2020)

Behaviors

Budget



Labor Force Characteristics (2018)

® Unemployment rates
o  With disability: 8%
o  Without: 3.7%
® Someone characterized as having a disability is:
o More likely to be self-employed
More likely to be employed part-time
More likely to work in service, production, transportation,and material moving occupations
Less likely to work in management, professional, and related occupations
Less likely to have completed a Bachelor’s degree
Overally, less likely to be employed

® Paidless
® Working in segregated placements
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Bureau of Labor Statistics, 2019



How Can We Improve These Outcomes?

® Accessto employment opportunities/work experiences
o Having paid employment while attending high school
o Receiving vocational skills instruction
o Taking on household responsibilities (Carter, Austin, & Trainor, Southward & Kyzar as cited in Carlson et
al., 2020)
® High expectations of students (Carter, Austin, & Trainor, Southward & Kyzar as cited in Carlson et al., 2020)
® Academicfactors
o Having career-related goalsincluded in the student’s IEP

o Completing high school

o Participating in postsecondary education (Carter et al., Southward & Kyzar as cited in Carlson et al.,
2020)

Our students should:
® Have an active role in transition planning

® Beincluded in and have access to the general education curriculum (Benz, Lindstrom, & Yovanoff, Thoma,
Rogan, & Baker as cited in Carlson et al., 2020)



Importance of Post-Secondary Education

Growthin the number and types of postsecondary education programs available to students with
disabilities!

Increased academic knowledge

Increased social skills and “social networks”

Increased independence (Papay & Bambera in Carlson et al., 2020)

Higher education credentials/degrees (Smith, Grigal, & Sulewski in Carlson et al. 2020)
Improved health

Higher self-esteem

Increased participation in the community (McMahon, 2010 in Carlson 2020)
Increased earnings

Increased job satisfaction (Newman et al., 201)



How Can We Improve These Outcomes?

Include post-secondary education goals on the IEP

Have high expectations for post-secondary education (chiang, Cheung, Hickson, Xiang, &
Tsai (as cited in Carlson, Munandar, Wehmeyer, & Thompson, 2020 as cited in Carlson, 2020)

Increase the level of student participation and autonomy (Doren, Gau, & Lindstrom as
cited in Carlson et al., 2020)

Inclusion in and access to the general education curriculum (Test et al. in Carlson et al.,
2020)



Motivation

Cycle

www.SarahBensonBooks.com



How to Improve Transition Plans/Implementation

Encourage highest attainable opportunity

Encourage student participation in the plan/decision-making
Tailor goals to fit their goals/dreams

Include other professionals if needed

Incorporate soft skills to academic and functional goals

Collins & Wolter, 2020
Flynn, 2010
Carlson et al., 2020



SKILLTARGETED ACTIVITY TARGETED

Self-awareness of Student will conduct a
strengths and research project on
limitations related to dyslexia
dyslexia
TRANSITION
GOAL
After graduation,
student will enroll in
afour-year college
program
SUPPORTING ALIGNMENT
LANGUAGE-BASED WITH CCSS
IEP GOAL
CCSS.ELA-
To improve his reading LITERACY.CCRAW .9
comprehension, Draw evidence from literary or

student will categorize informational texts to support

evidence drawn from analysis, reflection, and

multiple sources into r'esumh

facts and opinions

Collins & Wolter, 2020



SKILLTARGETED ACTIVITY TARGETED

Student will request
Self-advocacy for supports needed to
needed supports participate fully in the
curriculum and provide
a rationale for each
TRANSITION  ovrgctie
a four-year college
program
SUPPORTING ALIGNMENT
LARRAL Vo = CCSSELA UTERCACCSYSSL 9-10.1
IEP GOAL : nitiate and participate
To improve expressive effectively in a range of
communication, collaborative with diverse
student will make partners on grades g-10 topics,
verbal requests and texts, and issues, bullding on
provide a logical others' ideas and expressing
rationale supported by their own clearly and
facts for each request persuasively.

Collins & Wolter, 2020



SKILLTARGETED ACTIVITY TARGETED

i Student will conduct a mock
Goal setting, problem- < SO -
solving, and decision- job search mnwm vanous
making ""“’ ‘.""’l postions IS‘"‘"*.
positions for which he is
qualified and will fit his
academic schedule
TRANSITION
GOAL
will secure part-time
SUPPORTING ALIGNMENT
LANGUAGE-BASED WITH CCSS
IEP GOAL CCSS.ELA-LITERACY.RI.§10.4
improve Determine the meaning of words
can::muw:m and phrases as they are used in a
contextual cues to determine text, Wz:mnwe.
the meanings of unknown eomoutm’ mﬂn
words and abbreviations M"“*"”m‘u’ ofu specific
word choices on meaning and
tone

Collins & Wolter, 2020
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Writing Goals: Shifting from Academics to Functional

The student will use one greeting and departing behavior appropriately when
meeting unfamiliar individuals at the work setting.

The student will ask for clarification of directions at the work setting when
necessary as judged by the employer.

The student will use repair strategies including slowing rate, increasing volume, or
using a picture symbol book when he is misunderstood by the listener on 9 of 10
occasions.

Flynn, 2010



Where Does This Take Place?

Speech room

Cafeteria

Classroom

Field Trips

Clubs

Work/Vocational Setting

Flynn, 2010



Functional Activities



High School Activities

Interviewing for a job

Writing a persuasive essay (ACT/SAT prep)
Writing cover letters

Using word to respond to questions

Using a text to speech app

Calling a restaurant

Using academic material



$1990 / 2br - Spacious furnished rooms, rooftop sundecks, on-campus location. 8/2018 (Downtows,

Madison)
<)
&
u ‘
Na P

© oagy e - Map axa O CoerStwe'Mag
77T University Avo
(anogie map)

age 1 of 17

2BR/18Ba  avaladio aug 15, 2018

This W0 bedry one apartment b Jocatod at Lucky Apartments, which locatsed in
he bean of UW-Madison's campus a2 University Square. Our number coe goal s 1o provide our
residents with a hassle-froo rental experience ia a residence that can feel proud to call bome.

2017 Google Roview:
“Amazing aparument’ Wonderful stafl, ful beikling and the perfect location in Maduos, Highly recommend!™ - Melissa

Lucky s divided imo teee Sitingt fooring sections: Peathouse, Core and Fosndasion. Every spartment has 3 basic fevel of WOW. The Core Floons
iock things up a notch, and the Peschouse Floors take it to the next level.

R o [P
E . L - AJ
SI700 7 1br - BEAUTIFULLY UPDATED SOUTH LOOP 1 BED - UPDATED KITCHEN - DOG
FRIENDLY 30U TH LOOF DOWNTONWN)

e e el
AMCISGAN o ROCSENVELT

S =

R I e

0 4w O - puen

Sogn e OK - woook

2AEREL =

Anvvmr grue oo Bun 004 o 81 Thed | Tolh o O Mot of B sonid b shogn Donn B ikt (munt Pind oo & magniohnm G sngueses
gy, iromesen, wnd ook mphihie Thes grost st foamees Wl 40 wall wew corpeng, bnpe iy g sk derpeng sqware Setage s sple Choves
space, o dschen walk whar spplhamces, lsndry @ duddng £ your commmsrnce, mewly traoeated bathecoms, sl great vwrws of the <y, AR of s
B e R e P )
Diogs el cat srv wscomse! 1f you mev Sockang foe bemstulel updetrs and & grret Suxbmg Shem 1o smmet come wr e St groperty oday

Cols Cotim bmmoduatety for 3 Showrang

Ohoe agiomnd Prgmsrs Cn oy
A tn




CHICAGO city
or LEARNING




ME GRILLED MEALS

3 Wilde Feguiar frims a0 3 requiar s

CRISPY & TENDER MEALS

910 gh, 040 LBP 1,790, Al imaddy incicde Tepier fribsand 3 reguter sed drok

. 9
Y 4

a

i

G55~ b
4

o

: ”9". - ":( | 4 ol ' . q
| ALDI WILL BE DPEN, 1) AM-7 PV ON NEW YEARS EVE & CLOSED ON NEW YEAR'S DAY,




Where Do You
Buy It Sort

Life Skills
File Folder

WHERE DO YOU BUY IT?




OPEN

How To

Cross The

O

Road Safely

Community
Signs #1

DO NOT

ENTER

A

Life Skills
File Folder

COMMUNITY SIGNS #1

“A Chicago Public Schools Travel Trainer will assist your child in developing skills for safe
travel. These skills may include the following: 1) learning to cross streets, alleys, and
driveways safely; 2) learning how to read and respond appropriately to street signs and lights;
3) learning various skills regarding community safety awareness, and; 4) learning to use
public transportation to travel throughout the community.”



$‘illllll“!" :




NN i

| BRI -\

N - DR

| -~
MIOFNLES (n.): Gt poaTe 16 TiaTs |

Az, S ‘

1“!00!/‘

- pNE
| ““.“gﬁ‘ O \

wic



https://www.wikihow.com/Bag-Groceries
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