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Diversity of US

 At least 350 languages spoken in the US per the Census Bureau Report 
in 2015

 What are the most spoken languages other than English?

 1. Spanish- 40.5 million

 2. Mandarin- 3.4 million

 3. Tagalog- 1.7 million

 4. Vietnamese- 1.5 million

 5. Arabic- 1.2 million

 6. French- 1.2 million

 7. Korean- 1.1 million

Scamman, K. (2018). Interactive map of language spoken in the United States. Retrieved from 
https://telelanguage.com/interactive-map-of-languages-united-states/

United States Census Bureau. (2015). Census bureau reports at least 350 languages spoken in U.S. 
homes. Retrieved from https://www.census.gov/newsroom/press-releases/2015/cb15-185.html

https://telelanguage.com/interactive-map-of-languages-united-states/
https://www.census.gov/newsroom/press-releases/2015/cb15-185.html


https://matadornetwork.com/read/most -common-non-english-languages-us/



 At the end of 2017, ASHA represented 185,563 audiologists and 
speech pathologists, etc.

 Only 6% indicated they met the definition of bilingual service providers, 

though even fewer were actually certified

 Of this 6%, 64% were Spanish-language service providers

 80% of bilingual service providers were white

 In total, 92% of ASHA’s total membership and affiliation were white

ASHA SLPS                                         AuDs                  ASHA Total                                            ACS Language Use     
English < Very Well Non-Eng Home

American Speech-Language Hearing Associat ion (2018). Demographic profile of ASHA members providing bilingual services, 
year-end 2018 [PDF File]. Retrieved from https://www.asha.org/uploadedFiles/Demographic-Profile-Bilingual-Spanish-Service-
Members.pdf

https://www.asha.org/uploadedFiles/Demographic-Profile-Bilingual-Spanish-Service-Members.pdf


EVT-2 and PPVT-4

PLS-5                 vs             CELF-P2
GFTA-2

Pearson Clinical. (n.d.). EVT–2 publication summary form [PDF 
File]. Retrieved from 

https://images.pearsonclinical.com/images/Products/EVT-
II/evt2.pdf

Pearson Clinical. (n.d.). PPVT-4 publication summary form 
[PDF File]. Retrieved from 

https://images.pearsonclinical.com/images/Products/EVT-
II/evt2.pdf

Scheller, A. (2014). Understanding CELF-5 reliability & validity to improve diagnostic decisions 
[PDF File].  Retrieved from http://downloads.pearsonclinical.com/videos/CELF-5/10-21-

2014/Handout-CELF-5-Reliability-and-Validity.pdf

Pearson Clinical. (n.d.). Which test is right for the youngest children on your 
caseload? PDF File]. Retrieved from 

http://images.pearsonclinical.com/images/assets/celfpreschool-2/pls-5-celf-
5_comparison.pdf

Pearson Clinical. (2011). PPVT-4 publication summary form 
publication data [PDF File]. Retrieved from 

https://images.pearsonclinical.com/images/Products/GFTA-
2/gfta2.pdf

https://images.pearsonclinical.com/images/Products/EVT-II/evt2.pdf
https://images.pearsonclinical.com/images/Products/EVT-II/evt2.pdf
http://downloads.pearsonclinical.com/videos/CELF-5/10-21-2014/Handout-CELF-5-Reliability-and-Validity.pdf
http://images.pearsonclinical.com/images/assets/celfpreschool-2/pls-5-celf-5_comparison.pdf
https://images.pearsonclinical.com/images/Products/GFTA-2/gfta2.pdf


African American English
 What are some differences between AAE and MAE?

 What problems might present themselves with standardized testing?

 Phonological

 Consonant cluster reduction

 /r, l/ phonemes are lessened or omitted

 Occurrence of metathesis

 Final consonant deletion

 Morphologic and Syntactic Characteristics

 Omission of past tense endings

 Present tense used regardless of person/number

 Omission of to-be forms

 Negation use is acceptable

 Some lexical differences

Roseberry-McKibbin, C., & Hedge, M.N. (2011). An advanced review of speech-language pathology (3rd ed.). 
Austin, TX: Pro-Ed, INC.



 In a study by Jackson and Green (2005), groups of white and black 
children were shown a picture from Sesame Street in which Cookie 
Monster lay sick in bed without any cookies, and Elmo stood nearby 
eating a cookie. When asked "who is eating cookies?" the children all 
pointed to Elmo. When asked "who be eating cookies?" the black AAVE 
speakers pointed to Cookie Monster, while the European American 
children pointed to Elmo.

 According to Roseberry-McKibbin and Hedge (2011): standardized 
testing is biased against speakers of AAE on the following tasks:

 Grammatical judgment items

 Sentence repetition tasks

 Grammatical closure tasks

 Receptive grammatical tasks

 Articulation and phonological tasks

Jackson, J.E., & Green, L. (2005). Tense and aspectual be in children African American English. In H.J. Verkuyl, H. 
de Swart, & A. van Hout (Eds.), Perspect ives on Aspect (Vol. 32, pp. 233-250). Netherlands: Springer.

Roseberry-McKibbin, C., & Hedge, M.N. (2011). An advanced review of speech-language pat hology (3rd ed.). 
Aust in, TX: Pro-Ed, INC.

http://link.springer.com/chapter/10.1007/1-4020-3232-3_13


 “Due to lack of knowledge about AAE, teachers view speakers of 
AAE as:

 Less intelligent

 Less confident

 Less likely to success than their standard-English speaking classmates” 

 “The findings revealed that European American students expressed a 
belief that African American Vernacular English is a negative and 
inferior dialect of English, while African American and Hispanic students 
expressed more favorable views of African American Vernacular 
English” (Tempii et al., 2012)

Tempii, B., Champion, T., Cobb-Roberts, D., & Bland-Stewart, L. (2012). Future educators’ perceptions of 
African American vernacular English (AAVE). Online Research Journals, 1 (5), 80-89. Retrieved from 
https://www.researchgate.net/publication/267802506_Future_Educators'_Perceptions_of_African_American_
Vernacular_English_AAVE

https://www.researchgate.net/publication/267802506_Future_Educators'_Perceptions_of_African_American_Vernacular_English_AAVE


Bilingualism



Bilingualism

 Myth- bilingualism is the cause of the speech/language delay

 FALSE! “Children with LLD [Language Learning Disability] can and do 
learn two languages effectively” (Roseberry-McKibben & Hedge, 2011)

 Language impairment in bilingual speakers is thought to be present in 
similar numbers to monolingual speakers, ~7% of children

 For children with LI, delays have to be present in both languages

 Must take into account:

 how did the child learn L2: sequentially or simultaneously?

 What language exposure and experience has the child had compared to 
her mainstream peers?

 What is her difference between BICS and CALP?

Kohnert, K. (2010). Bilingual children with primary language impairment: Issues, evidence and implications for 
clinical actions. Journal of Communication Disorders, 43(6), 456-473. doi:10.1016/j.jcomdis.2010.02.002

Roseberry-McKibbin, C., & Hedge, M.N. (2011). An advanced review of speech-language pat hology (3rd ed.). 
Aust in, TX: Pro-Ed, INC.



 BICS: Basic Interpersonal Communication Skills

 Refers to “linguistic skills needed in everyday, social face-to-face 
interactions”

 More typical OUTSIDE the classroom

 ~6 mo-2 years

 CALP: Cognitive-Academic Language Proficiency

 “Focuses on proficiency in academic language or language used in the 
classroom in the various content areas”

 More typical of IN the classroom

 ~5-7 years

Roseberry-McKibbin, C., & Hedge, M.N. (2011). An advanced review of speech-language pat hology (3rd ed.). 
Aust in, TX: Pro-Ed, INC.

What are BICS and CALP? (n.d.) Retrieved from https://www.colorincolorado.org/faq/what -are-bics-and-
calphttps://www.colorincolorado.org/faq/what -are-bics-and-calp

https://www.colorincolorado.org/faq/what-are-bics-and-calp


Forms of 

Evaluations



General Rules

 Use interpreters when needed

 Test above and below ceiling and basal if using a standardized test

 Reword task instructions

 Provide additional training and feedback on performance to ensure 
task comprehension

 Give students extra time to respond

Roseberry-McKibbin, C., & Hedge, M.N. (2011). An advanced review of speech-language pat hology (3rd ed.). Aust in, 
TX: Pro-Ed, INC.



Detailed case history

 Make sure to determine history of second language exposure

 How does this child’s language relate to peers?  Siblings?

 Warning Signs:

 Family history of learning problems

 Communication problems at home

 Vocabulary deficits

 Relying on gestures more than speech

 Slower language learning than siblings or peers

 Syntactic problems

 Difficulty with narrative language

 Inappropriate social communication skills

 Difficulty with processing

 Slow academic achievement in spite of L2 proficiency

 Lack of organization, structure, and sequence in spoken and written language

Pieretti, R.A., & Roseberry-McKibbin, C. (2015). Assessment and intervention for English language learners 
with primary language impairment: Research-based best practices. Communication Disorders 
Quarterly, 37 (2), 117-128. https://doi.org/10.1177/1525740114566652

https://doi.org/10.1177/1525740114566652


Ethnographic Interview
 ASHA Leader- How to give an ethnographic interview

 Different than a typical interview where you already know what 
information you need prior to the meeting

 With an ethnographic interview, the client/spouse/parent has the 
opportunity to  select the most important information

 “I don’t known much about the parents’ point of view…”

 “I don’t know what the parents want for their  child” (Westby, Burda, & Mehta, 2003)

 Ask open-ended questions

 Avoid “why” questions

Westby, C., Burda., A., & Mehta, Z. (2003). Asking the right quest ions in the right ways. The 
ASHA Leader, 8(8), 4-17. https://doi.org/10.1044/leader.FTR3.08082003.4

https://leader.pubs.asha.org/doi/10.1044/leader.FTR3.08082003.4
https://doi.org/10.1044/leader.FTR3.08082003.4


Dynamic Assessment

 Can be used to assess word-learning, rule-learning, narratives

 Informally identifies a child’s skills through Pretest- Teach –Posttest

Dynamic Assessment. (n.d.). Retrieved from https://www.asha.org/practice/multicultural/issues/dynamic-
assessment/

Dynamic Assessment: Basic Framework. (n.d.). Retrieved from 
https://www.asha.org/practice/multicultural/issues/dynamic-assessment/

https://www.asha.org/practice/multicultural/issues/dynamic-assessment/
https://www.asha.org/practice/multicultural/issues/dynamic-assessment/


Language Sampling
 Make sure to use culturally appropriate test stimuli/topics

 If possible, compare to a community sample to compare results

 What is SALT? Systematic Analysis of Language Transcripts

 MLU, number of different words, number of words per utterance, 
intelligibility, verbal rate and fluency, omissions, errors, etc.

 More naturalistic, can be repeated frequently

 $150

 More than 4000 speakers, 3-16

 Can analyze writing, ASL, AAC users

 Built in support for Spanish, English and French

Miller, J.F., & Nockerts, A. (2011). Using SALT software to assess the language production of school-age children 
[Powerpoint Presentat ion]. Retrieved from https://www.asha.org/Events/convention/handouts/2011/Miller-
Nockerts/

What is SALT? (n.d.). Retrieved from https://www.saltsoftware.com/

https://www.saltsoftware.com/
https://www.saltsoftware.com/


Wordless picture books

Reading Rockets- Favorite wordless 

books (http://www.readingrockets.org/booklists/our-favorite-

wordless-picture-books)

Learning Press- Wordless picture 

books (https://blog.allaboutlearningpress.com/wordless-

picture-books/)

http://www.readingrockets.org/booklists/our-favorite-wordless-picture-books
https://blog.allaboutlearningpress.com/wordless-picture-books/


Miller, J.F., & Nockerts, A. (2011). Using SALT software to assess the language production of school-age 

children [Powerpoint Presentation]. Retrieved from 
https://www.asha.org/Events/convention/handouts/2011/Miller-Nockerts/

https://www.asha.org/Events/convention/handouts/2011/Miller-Nockerts/


Miller, J.F., & Nockerts, A. (2011). Using SALT software to assess the language production of school-age children 
[Powerpoint Presentation]. Retrieved from https://www.asha.org/Events/convention/handouts/2011/Miller-Nockerts/

https://www.asha.org/Events/convention/handouts/2011/Miller-Nockerts/


Miller, J.F., & Nockerts, A. (2011). Using SALT software to assess the language production of school-age children 
[Powerpoint Presentation]. Retrieved from https://www.asha.org/Events/convention/handouts/2011/Miller-Nockerts/

https://www.asha.org/Events/convention/handouts/2011/Miller-Nockerts/


 CLAN- Computerized Language Analysis

 Clinician’s Guide

Child Language Data Exchange System. (n.d.). Retrieved from https://childes.talkbank.org/

Ratner, N.B. , & Brundage, S.B. (2018). A clinician’s complete guide to CLAN and PRAAT [PDF File]. Retrieved from 
https://talkbank.org/manuals/Clin-CLAN.pdf

https://childes.talkbank.org/
https://talkbank.org/manuals/Clin-CLAN.pdf
https://childes.talkbank.org/
https://talkbank.org/manuals/Clin-CLAN.pdf


DELV- Diagnostic Evaluation of 
Language Variation- Screening Test

 “As the density of AAE linguistic features is greatest at lower 
socioeconomic levels (Stockman, 1999; Washington and Craig, 
1998), this population was oversampled to ensure the most 
representative sample of AAE speakers” (“DELV Technical Report,” 
2009)

 Provides two criterion-referenced scores:

 Degree of Language Variation (4.0-12.11 yo)

 Degree of Risk for a Language Disorder (4.0-9.11 yo)

 Syntax, Pragmatics, Semantics, Phonology

DELV Technical Report [PDF File]. (2009). Retrieved from 
https://images.pearsonassessments.com/images/tmrs/tmrs_rg/DELV_TR.pdf?WT.mc_id=TMRS_DELV_Technical_
Report

https://images.pearsonassessments.com/images/tmrs/tmrs_rg/DELV_TR.pdf?WT.mc_id=TMRS_DELV_Technical_Report


DELV Criterion Referenced

 “DELV Criterion Referenced is appropriate for use with any child who 
speaks English as his or her first and primary language, no matter 
which variety, or dialect, of English is spoken. DELV assesses aspects 
of language that are considered to be universal or non-contrastive. 
These non-contrastive features are those that overlap with or are 
shared by different varieties of American English” (“DELV Technical 
Report,” 2009)

 Syntax, Pragmatics, Semantics, Phonology

 4-9 yo

DELV Technical Report [PDF File]. (2009). Retrieved from 
https://images.pearsonassessments.com/images/tmrs/tmrs_rg/DELV_TR.pdf?WT.mc_id=TMRS_DELV_Technical_Report

https://images.pearsonassessments.com/images/tmrs/tmrs_rg/DELV_TR.pdf?WT.mc_id=TMRS_DELV_Technical_Report


MacArthur Bates Communicative 
Development Inventories (MB-CDIs)

The MacArthur-Bates Communicative Development Inventories (MB-CDIs). (n.d.). Retrieved 
from https://mb-cdi.stanford.edu/

https://mb-cdi.stanford.edu/


Adaptations in Other Languages. (n.d.). Retrieved from mb-cdi.stanford.edu/adaptations.htmlmb-
cdi.stanford.edu/adaptations.html



Nonword Repetition Task

 Research shows the NWR tasks have 
discriminated language impairment 
in children in English, Swedish, and 
Spanish

 For ELLS, “both LI and TD children 
show decreased repetition 
accuracy with word length”

 “Spanish nonwords contribute more 
information to aid in differentiation 
of LI than English nonwords, 
especially at the 4-5 syllable levels” 
(Summers, Peña, Bedore, Gillam, & Bohman, 1996)

 But it CAN be used with bilingual 

students

Dollaghan, C., & Campbell, T.F. (1998). Nonword repetit ion and 
child language impairment. Journal of Speech, Language, and 
Hearing Research, 41(5), 1136-1146. 
https://doi.org/10.1044/jslhr.4105.1136

Summers, C., Peña, E.D., Bedore, L.M., Gillam, R., & Bohman, T. 
(n.d.). Nonword repetit ion in English/Spanish bilingual children 
with language impairment [Handout]. Retrieved from 
https://www.asha.org/Events/convention/handouts/.../1666_Su

mmers_Connie/

https://doi.org/10.1044/jslhr.4105.1136


International Classification of 
Functioning



Stucki, G., & Cieza, A. (2004). The International Classification of Functioning, Disability and Health (ICF) Core Sets for 
rheumatoid arthrit is: a way to specify functioning. Ann Rheum Dis, 63 (Suppl I I), ii40-ii45. doi: 10.1136/ard.2004.028233



Functional Communication Measures

 FCMs

 Artic/Phono

 AAC Comprehension

 AAC Production

 Cognitive Orientation

 Pragmatics

 Feeding/Swallowing

 Fluency/Rate/Rhythm

 Language Comprehension

 Language Production

 Voice Production

 Deaf and Hard of Hearing Comm. Strategies

 Hearing Aids/Assistive Listening Devices:

Operation and Management

Functional Communication Measures: Birth-21 Years [PDF File]. (n.d.). Retrieved from 
https://www.edu.gov.mb.ca/k12/specedu/slp/pdf/2.pdf

https://www.edu.gov.mb.ca/k12/specedu/slp/pdf/2.pdf


TECEL/Nonspeech Test

 The TECEL is a revision and 
standardization of the 
Nonspeech Test for 
Receptive/Expressive 
Language (1988)

 It assesses the earliest 
communication behaviors and 
emerging language abilities in 
infants and toddlers up to 24 
months old, and in older 
individuals with moderate-to-
severe language delays

TECEL: Test of Early Communication and Emerging 
Language. (n.d.). Retrieved from 
https://www.proedinc.com/Products/12640/tecel-
test-of-early-communication-and-emerging-
language.aspx

https://www.proedinc.com/Products/12640/tecel-test-of-early-communication-and-emerging-language.aspx


Functional
Communication Profile

 The FCP-R lets you account for some of the 
unique aspects of communication and the 
diversity among individuals with developmental 
and acquired delays. It addresses all 
communication possibilities and is not limited to 
oral language expression

 The FCP-R yields an overall inventory of the 
individual's communication abilities, mode of 
communication, and degree of independence

 Students are assessed and rated in the major skills 
categories of communication through direct 
observation, teacher and caregiver reports and 
one on one testing. The FCP-R is appropriate for 
individuals who range between mild and 
profound deficits.

Functional Communication Profile- Revised. (n.d.). Retrieved from 
https://www.superduperinc.com/products/view.aspx?pid=LST4040#.X
VrDpPlKjbg

https://www.superduperinc.com/products/view.aspx?pid=LST4040


ABLLS- The Assessment of Basic 
Language and Learning Skills

 The ABLLS-R focuses on 25 skills in the 
areas of language, social interaction, 
self-help, academic, and motor skills 
that most typically developing children 
need prior to entering kindergarten.

(ABLLS-R) Assessment of Basic Language and Learning Skills, Revised. 

(n.d.). Retrieved from https://www.wpspublish.com/store/p/2638/ablls-
r-assessment-of-basic-language-and-learning-skills-revised

https://www.wpspublish.com/store/p/2638/ablls-r-assessment-of-basic-language-and-learning-skills-revised


VB-MAPP
 Verbal Behavior Milestones Assessment and Placement Program

 The VB-MAPP breaks language and related skills down into 16 different 

skill areas (or domains), including ,manding (asking to receive 
reinforcers, or to remove undesirable items or events), tacting (naming 

things and actions in the physical environment), listener skills, and social 

skills

1. Milestones assessment

2. Barriers assessment

3. Transition Assessment

4. Task Analysis and Skills Tracking

5. Placement and IEP goals

VB-MAPP. (n.d.). Retrieved from https://marksundberg.com/vb-mapp/

https://marksundberg.com/vb-mapp/


Wh- Questions Assessment

 1-4 sentence stories

 1-sentence: Who, Where, What, When, What Happened, How/Why

 2-sentences: Who, Where, What, When

 3-4 sentences: Who, Where, What, When, What Happened, Why

 4+ sentences: comprehension questions and story retelling



Basic Concepts

teacherspayteachers.com/Product/Basic-Concepts-Assessment-1580437



TPT

https://www.teacherspayteachers.com/Product/Dual-Language-Learners-Cheat-Sheet-Guide-593232

https://www.teacherspayteachers.com/Product/Dual-Language-Learners-Cheat-Sheet-Guide-593232


TPT

https://www.teacherspayteachers.com/Store/Bilingual-Speechie

https://www.teacherspayteachers.com/Store/Bilingual-Speechie


Resources



 Colorin Colorado

 Website for ELLs and service providers of ELLs

 School Support

 For Families

 Glossary of common terms

 Books to read

https://www.colorincolorado.org/special-education-ell/bilingual

http://www.colorincolorado.org/
https://www.colorincolorado.org/special-education-ell/bilingual


 Super Duper Handouts

 In English and Spanish

https://www.superduperinc.com/Handouts/Handout.aspx

https://www.superduperinc.com/Handouts/Handout.aspx
https://www.superduperinc.com/Handouts/Handout.aspx


ASHA
 Phonemic Inventories for 17

languages

American Speech-Language Hearing Associat ion. (n.d.). Phonemic inventories 
and cultural and linguist ic information across languages. Retrieved from 
https://www.asha.org/practice/multicultural/Phono/

https://www.asha.org/practice/multicultural/phono/
https://www.asha.org/practice/multicultural/Phono/


Portland State University

 Chicano English

 History and demographics

 Myths

 Morphology, syntax, and 
semantics

 Regularization

 Phonology

 Aspects of Chicano culture

 Implications for the SLP

Portland State University. (2019). Multicultural 

topics in communication sciences and 

disorders, languages. Retrieved from 

https://www.pdx.edu/multicultural-topics-
communication-sciences-disorders/languages

 African American Vernacular 

English

 ASL

 Hmong

 Tagalog (Filipino)

 Nearly 60 languages

 Spanish Mexican

 Puerto Rican Spanish

 Columbian Spanish

 Cuban Spanish

 Latin American Spanish

https://www.pdx.edu/multicultural-topics-communication-sciences-disorders/chicano-english
https://www.pdx.edu/multicultural-topics-communication-sciences-disorders/languages
https://www.pdx.edu/multicultural-topics-communication-sciences-disorders/african-american-vernacular-english-aave
https://www.pdx.edu/multicultural-topics-communication-sciences-disorders/american-sign-language-asl
https://www.pdx.edu/multicultural-topics-communication-sciences-disorders/hmong
https://www.pdx.edu/multicultural-topics-communication-sciences-disorders/tagalog-filipino


 http://accent.gmu.edu/

http://accent.gmu.edu/

